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Factors of Language Development
Abstract

The purpose of this paper is to explore the different factors that affect language development and
examine successful intervention strategies. It includes descriptions of home exposure and
involvement, bilingualism and culture awareness, as well as the importance of early intervention.
Teaching opportunities and coaching features are also explored. Language is a feature every
individual should have the oppmiunity to explore, and can be done in a variety of different ways.
The term 'language' does not necessarily refer to English; it can be applied to most languages
and language users. Language is needed for both, receptive and expressive functioning.
Receptive includes the ability to listen and read; expressive includes the ability to speak and
write.
Keywords: language, development, parents, testing, education, intervention
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Exploring Different Factors of Language Development
According to Raymond (2012), students with speech and language impairments comprise
close to 20% of all students served under the Individuals with Disabilities Education Act (IDEA)
(age 6-21) and almost half of all preschool children (age 3-5) with disabilities. This makes
speech and language disorders one of the most prevalent IDEA categories. Language is defined
as any method of code employing signs, symbols, or gestures that is used for communicating
ideas meaningfully between human beings. It is also a social tool that is used to communicate
meanings, feelings, and intentions by means of a symbol system specifically designed to transmit
and receive social messages. It is an essential pati of learning and thinking.
Language is something everyone has the opportunity to acquire, no matter their sex, age,
socioeconomic status, or culture. When a child has a language delay or disorder, their form of
development is delayed. Due to these delays, the child may have more difficulty developing
both academically and socially. Parents and educators must be aware of this discrepancy and
provide interventions in hopes to catch the student up with his/her peers developmentally.
The purpose of this paper is to explore the different factors that affect language
development and examine successful intervention strategies. The follow research questions will
be explored:
I.

How does home environment and parent interaction affect a child's language
development?

2. How does culture relate with language development?
3. Are early intervention services effective for language development and what

styI es are best?
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Review of Literature

An

immense amount of research has been done in the area of language development and

the factors that affect it. Development is a continuous part of life. It is vital that a child be
exposed to language early, as well as different contents of it.
Home Environment and Parent Interaction

Typically, a child's home is the first place they are exposed to language, or any skill for that
matter. It is the place they are introduced to interactions, activities, involvement and
communication, so naturally it should be full of several positive opportunities. Children whose
mothers reported that they frequently read to them, went to the library and puppet theater or
cinema, were involved in the process of joint reading, and stimulated their reading and learning
of the letters, and guided them to the zone of proximal development achieved higher scores on
the Language Development Scale and told more coherent stories with a textless picture book
(Fekonja, Podlesek, & Umek, 2005). These children are getting all of the essentials to prepare
them for preschool and most likely be more successful than the children that did not receive this
stimulus the beginning years of life, or will not require assistants to catch them up with the peers.
Not only should parents expose their children early and in a variety of ways, but they should
also begin their children's phonological awareness correctly in a standard form. In a study done
by Liow (2005) on Malay families, the families speak a non-standard form of language at home,
yet the children learn to read and write the standard form at school. When given a spelling test at
school from a tape recorder of words verbally stated, the children incorrectly spelled words (i.e.
vowel substitutions) as a result of hearing the non-standard words at home. Thus, the results
confirmed that home language does influence the nature of literacy development.
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Although the above stated study was a poor exposure of language, adult-child conversations
are the most essential component of a child's development. Each 100 conversational turns per
day is associated with a 1 .92 increase in language scores, and children participate in about 400
adult-child conversational turns per day (Christakis et al., 2009). They hear around 13,000
words spoken to them by adults. McHale and Cowan (1996) proved that conversations with all
three components- father, mother, and child are most beneficial. Conversations are the most
effortless involvement; they can be done while driving in the car, shopping, or even while
cooking dinner. Technology has made it possible to have conversations with someone that is not
physically with us or in the same country.
Culture

According to Tseng (2002), competence in language use is determined not only by the ability
to use language with grammatical accuracy, but also to use language appropriately to a particular
context. A primary example is culture. Culture is not just a set body of facts to be acquired by
learners, but something actively created by learners through interactions that focus on meaning
making. This should be highlighted as an important element in language classrooms.
Facilitating a learning environment that suppmis tensions is the only way for teachers to ensure
that culture can be learned as a process rather than as a collection of facts. If children are
educated on different cultural languages at an early age, they will be able to understand that the
meanings have knowledge of their or other' s background. This can be done by introducing sign
language symbols, counting numbers in Spanish, or sharing different family stories. All of these
can be done in a child's home or school.
If going beyond simply counting in Spanish, and a child is fluent in that language (or any
other language), results show that children that are bilingual speakers, show faster reaction time.
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These results were interpreted to suggest both general and specific effects of bilingualism boosts
general knowledge (Baruca & Bialystok, 2012). Reaction time can be important in development.
It can be an early indicator of a delay or difference in verbal or nonverbal development.
If a student is bilingual, then it is likely that they will need a cross-culture assessment.
According to Carter, Lees, Murira, Gona, Nevelle, and Newton (2005), there is an increasing
demand for the assessment of speech and language in clinical and research situations in countries
where there are few assessment resources. Due to the nature of cultural variation and the
potential for culture bias, new assessment tools need to be developed or existing tools require
adaptations. Awareness of cultural variation and bias, and cooperative efforts to develop and
administer culturally appropriate assessment tools are the foundation of effective, valid treatment
programs. If this is not done, then a child may be wrongly diagnosed.
Early Interventions

The earlier language intervention is implemented, the better. Ward (1999) did a study to test
the hypothesis that a group of language-delayed infants detected in the first year of life, and
receiving intervention at that stage, would not show language impairment at the age at which
children are usually referred for speech and language therapy, whereas an untreated group would
do so. Her results showed that at 3 years of age, 85% of controls showed language delay, while
only 5% of the experimental group did so. Also, 30% of the controls had been referred for
therapy, while none of the experimental group needed it. Delay in language development is the
most common single difficulty in the preschool years (Ward, 1999). Those that show difficulty
in language continue to show problems in learning, some problems are life-long. If this setback
is noticed early, then delays may be prevented or better managed. As quoted by Peck, Odom,
and Bricker (1993), "legislation such as PL 94-142 and PL 99-457 mandated more extensive

Factors of Language Development

7

early childhood special education. The beliefs in the importance of the early years and in the
early socialization of children outside the family have been combined with numerous resources,
materials, and known strategies to develop curricula for early intervention programs for children
with special needs" (p.88).
In a previous section of this paper, Home Environment and Parent Interaction, it was
suggested that parent-child conversations was an effective early strategy to promote language.
True, however, once children hit school age, small group conversations are more valuable. King
and Saxton (2010) stated that group conversations create shared contexts and provide
opportunity for the group as a whole. It also gives individual children an opportunity to
contribute to the conversation. Being part of a group activity, allows lower-interaction children
to make brief contributions. Group conversations provides the advantage of hearing an answer
being modeled by others, with the possibility of picking up on ideas introduced by other children
(King & Saxton, 2012). Sending children to daycare is an opportunity for children to be
introduced to group conversations. They are able to interact with others their age and they have
tum taking practice before entering preschool or kindergarten.
Once children enter school, they are provided with never ending opportunities to learn.
Some opportunities are from their peers; however most are from their teachers. It is imperative
that preschool or kindergarten teachers attend professional development to maintain their
knowledge on educating the youth. A study, which resulted in an increase in children's
vocabulary development, showed that teachers talked more with young children and used more
book-related vocabulary after being trained in multiple strategies to enhance children's language
and vocabulary (Waski, 2010). Scaffolding instruction, as defined by Raymond (2012), is
Vygotsky's term for the role of teachers and others in supporting learners' development. This
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professional development trained teachers to scaffold children's language through meaningful
interactions with adults. Vocabulary development is a critical aspect of preschoolers' learning

experience, given the important role that it plays in learning to read (Waski, 2010). The program
that was used in the examined study was ExCELL- Exceptional Coaching for Early Language
and Literacy.
Discussion

Different issues discussed have an impact of language development in young children.
The first five years of development are when they are exposed to opportunities for the first time.
This language is critical, whether is negative or positive, it can be built upon. Language is
critical to success as a learner. It is also when a young person develops a sense of personal
identity as an individual in society. The earlier a prospective student is exposed to language, the
earlier he/she will begin to define themselves and begin learning.
The environment that a child is exposed to and the involvement that child's parents give
them while at horne impact their language development. Mother's, or father's, involvement
should come as early as the day their child is born, if not sooner while they are still in the womb.
Their examples should be positive and the correct form in their respective culture. Adult-child
conversations are the most beneficial form of exposure for young children while in the horne
environment.
Culture is related with language development. It is not only facts of a different group of
individuals; it is the background and meaning of that culture. A child that is bilingual has a
boost in language and may demonstrate those when entering school. The subject of culture is an
area assessment needs to be conscious about; cross-culture assessment needs to be applied if
necessary.
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Early intervention services are effective for language development. Studies show that
when intervention is implemented at an early stage, the individuals are less likely to show a
delay. Once children get to school age, small group interactions are most valuable to promote
learning. It is important that the school teacher attend professional development to maintain a
high level of knowledge to promote those opportunity to their students.

Having a language delay can create many challenges in a child's education. However, by
exposing them early and continuously and having better prepared teachers we can help the
development. The choices we, as models, make for our young children create positive examples
for their future.
Conclusion

After researching language development, it is obvious how important exposure, type of
relationship, and education of the subject matter is to development in young children. Most of
the research focuses on the value of early introduction; others simply give advice on techniques.
All information can be beneficial to parents or teachers.
Implications for Educational Practice

The research displayed implies that introducing a child to a variety of different learning
techniques can only benefit them. If students with disabilities are not gaining from their current
program, a new one may need to be implemented. As stated, one-on-one conversations and
group activities showed to benefit children's language. Different activities and techniques can be
brought into these. If a student is monitored for a possible delay, these techniques may help to
prevent that diagnosis.
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Recommendations for Future Research

Future research in these areas may need to look at the different levels of education of the
child's mother, father, or any individual that may influence their learning. This may enable them
to provide more material that supports child language competencies. Another consideration for
future studies would be larger study groups. A bigger sample would aid in giving a better
representation of results. A larger variety of groups would also help in the future. The last
recommendation for future research is to determine if children develop language by merely
overhearing adult speech.
As discussed, language development is one of the most important exposures young
children should have. Language determines what way you will communicate, characteristics you
will have, and the type of future you will set for yourself. There are alternatives if language is
delayed or lacking, it will simply be a different way of life.
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learning theories suggest that culture should be highlighted as an important element in language
classrooms. Culture is not just a set body of facts to be acquired by learners, but something
actively created by learners through interactions that focus on meaning-making. Classroom
environments must allow and encourage students to recognize their culture, such as through
"Who am I?" projects, family stories, joumaling into culture, confronting taboos, culture as
eating, and exploring culture through aesthetics. Competence in language use is determined not
only by the ability to use language with grammatical accuracy, but also to use language
appropriately to particular context. Thus, successful language learning requires language users
to know the culture that underlies language. Limitations to this topic may arise if a parent does
not agree with another culture's characteristics being brought into their child's school. Future
research could be done to determine if children's cultural language increases by having a variety
of cultures in their classrooms or by solely being educated on the topics by their teacher.
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The purpose of this study was to test the hypothesis that a group of language-delayed
infants detected in the first year, and receiving interventions at that stage, would not show

&

language therapy, whereas an untreated control group would. Participants consisted of a range of
children 8-12 months. The sample of language-delayed children was divided into matched
experimental and control groups. The experimental group received intervention, and both groups
were followed up until they were 3 years of age. The results showed that at 3 years, 85% of
controls showed language delay while only 5% of the experimental group did so. Also, 30% of
the controls had been referred for speech and language therapy, while none of the experimental
group needed it. A weakness of this study would include the parental interaction the infants
received at home throughout the study. A re-assessment could be conducted 'blind' to the
original status of the children in future research.

Waski, B. (2010). What teachers can do to promote preschoolers' vocabulary development:
Strategies from an effective language and literacy professional development coaching
model. The Reading Teacher, 63(8), 621-633. doi: 10.1598/RT.63.8.1
The purpose of this article is to provide a detailed description of the intensive, ongoing
professional development in the Exceptional Coaching for Early Language and Literacy
(ExCELL) program that resulted in changes in teachers' behavior and, in turn, positively
impacted children's language. The coaching featured in this article can provide teachers with
the skills and strategies to successfully teach young children new words and develop oral
language in general. A total of 19 female teachers participated, along with 15-18 children in
each Head Start classroom. Three centers were selected randomly from a pool of 6 that showed
interest. Of the 3 selected, 2 were involved in professional development, while the other did not
and served as a comparison site. In ExCELL, teachers were trained in multiple strategies to
enhance children's language and vocabulary. Videotaped analysis of classroom practices

showed that ExCELL teachers talked more with young children and used more book-related
vocabulary. The findings from the ExCELL program suggest that effective preschool programs
need to include teacher professional development that trains teachers to scaffold children's
language through meaningful interactions with adults. Limitations may include if a teacher
missed a day of training of the program or day of work with children on the program. Future
research could be done on a larger experimental group.
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My entry is a research paper titled Exploring Different Factors ofLanguage
Development. This is an undergraduate special education course that is required for the
completion of my Master's program. I took this course, SPE 3200: Learning Differences of
Individuals with Mild/Moderate Exceptional Learning Needs, during the fall semester of 2012. I
chose to research language development because of my history in the field. I obtained my
Bachelor's degree in Speech Pathology from Eastern Illinois University.
Using the reference room at Booth Library, I searched for research-based and informative
articles to support my paper's research questions. With the assistance of a library specialist, I
found numerous resources to complete my paper. The library specialist showed me how to word
my search title differently, as well as explore a variety of databases. Free printing from the
reference computers was another excellent service provided by Booth Library that helped me
organize my work and complete my project in a timely manner. In addition to articles, I was
able to find books to provide me with language development information. I searched for them
on the library website, wrote down the reference number, and was escorted to the appropriate
row to find the books needed. The library's convenient hours were also helpful with my busy
class schedule; opening as early as 8:00am on most days and as late as 1:OOam on several nights.
EIU' s Booth Library staff and resources played a vital role in the success of my project. The end
result earned me a 98% on the paper. Ultimately, the assistance from Booth Library allowed me
to focus on my content and write a paper I was happy to share with others.

